Evidence for the construct validity of the Sentence 
ignored tests of developmental variables; there- fore, the present review covers new ground methodologically.
The Construct of Ego Development
The term ego development is ambiguous, covering both the specific set of stages measured with the SCT and the broader domain of the developmental typologies, such as those of Kohlberg, Perry, Selman, and Blasi (Loevinger, 1976) . There has been speculation on relations among the constructs within the domain, but only minimal research. Since the stages have been fully delineated elsewhere (Hauser, 1976; Loevinger, 1966 Loevinger, , 1976 , they can be described briefly. The (Loevinger, 1976) . There is no easy way to reduce such a complex conception to objective indicators.
The Test and its Manual
The scoring manual for the SCT Loevinger, Wessler, & Redmore, 1970) Kusatsu (1977) . The form for men has been used in Curaqao, translated into Papiamento, Spanish, and Dutch by Lasker, Pinedo, and their as- sociates (Lasker, 1978) . Snarey and Blasi (1978) have used a Hebrew form. Vetter (1978) has used a German form. Limoges (1978) has translated the forms into French.
Tentative scoring manuals for stems that occur on the forms for men and boys have been worked out by several investigators (Holt, no date; Love, no date; Redmore, Loevinger, & Tamashiro, 1978 Evidently the method for constructing the scoring manual chap. 2) is communicable. That is not trivial, for revision of the scoring manual is the method for revising the details of the conception (Loevinger, 1979) .
Construct Validity Substantive Component
The substantive component of validity (Loevinger, 1957) (Ebel, 1956) : Does the content of the test, including the task and scoring method, reasonably appear to index the putative trait?
The rationale for the SCT is that ego development is, or reflects, the person's frame of ref-
erence (Loevinger, 1966 (Hoppe, 1972; Cox, 1973) Kohlberg's (1964) Raters: 2 means more than one rater for every protocol. Sampling' R means quasi-random within specified group; X means subjects chosen using SCT to maximize van- ability ; H means heterogeneous combination of samples. Change following intervention. Somewhat different from longitudinal studies are studies of change following a theory-relevant intervention. Blasi's (1971 Blasi's ( , 1976 experiment was similar to Turiel's (1966) Subsequent studies have included a woman's studies program at the college level (Erickson, 1974 (Erickson, , 1975 (Cronbach & Meehl, 1955) . Farrell (1974) , using an open-ended interview modeled after that of Perry (1970) (Feffer & Jahelka, 1968) Blasi's study (1971, 1976) (Blasi, 1976 (Lorr & Youniss, 1969) and the Schedule of Interpersonal Responses (Kinnane, Lorr, & Suziedelis, 1969) . The former is a true-false selfreport inventory, the latter an objective test asking the subject to predict another person's response in an interpersonal situation. All the statistically significant differences were in the predicted direction. Her sample of 110 adolescent and young adult women was extremely heterogeneous, ranging from institutionalized delinquents and high school students to law school students and women with college degrees working for a national service organization. Of (Mikel, 1974 (Sechrest, 1963) (Loevinger, 1954) , which is also intuitively the case for word count as opposed to item rating by the manual. Average differences in SCT scores for different socioeconomic groups have been reported by Lasker (1977 Lasker ( , 1978 for Curaqao and by Kusatsu (1977) for Japan. They are apparent also in the studies of Redmore and Loevinger (1979) , though the studies were not directed to that problem. Putting together results from fairly comparable samples from different social strata in different studies, a mean difference favoring the higher social groups is invariably found. In addition, the rate of growth seems to level off before the end of high school, at least in some inner city black samples (Coor, 1970) , whereas for some upper class groups, growth seems to continue into the college years (Loevinger, 1978) .
The correlation of the SCT with intelligence has been reported in a number of studies (see also Hauser. 1976 ). Blasi (1971) (1974) reported that there was no relation between SCT and IQ in her retarded group of late adolescents. Schenberg (1973) (Sechrest, 19b3 
